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This document sets out the general expectations of staff and offers guidance on how to 
ensure all students make progress, whilst reducing teacher work load. 
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Kesgrave High School Feedback and Marking Policy 

 
What is Feedback? 
 
Feedback can take different forms: peer, self, teacher marking or verbal. Great teachers use 
a combination of these, choosing the best form as appropriate to learning. The best 
feedback, whether it is written or verbal, will give students a clear sense of how they can 
improve, with students responding and making progress as a result. 
 
Aims of Feedback: 
 

 To help make students’ progress; 

 To provide strategies for students to improve; 

 To give students dedicated time (KIRT) to reflect upon their learning and put in effort 
to make improvements; 

 To inform staff planning and structure the next phase of learning; 

 To facilitate effective and realistic target setting for student and/or the teacher; 

 To encourage a dialogue to develop between student and teacher; 

 To encourage students to have a sense of pride in their work; 

 To encourage students to aim for perfect presentation; 

 To correct mistakes, with a focus on literacy skills. 
 
Principles: 
 

 Feedback should be timely and respond to the needs of the individual students so 
that they can actively engage with feedback; 

 A dialogue, both verbal and written, should be created between teacher and 
student. When marked books / work are returned to students it is essential to allow 
(KIRT Kesgrave Improvement and Reflection Time) for students to read the 
comments and engage with feedback; 

 Where appropriate students should be encouraged to assess their work against 
learning objectives and success criteria; 

 Peer and self-feedback is a valuable tool for learning that should occur regularly, but 
it needs to be well structured by the teacher. 

 
Type and frequency of verbal feedback: 
 

 This is the most frequent form of feedback; 

 It has immediacy and relevance as it leads to direct student action; 

 Verbal feedback may well be directed to individuals or groups of students; these may 
or may not be formally planned. 

 
 
 
 
 
 



2 
 

Type and frequency of written feedback: 
 

 There are two types of written feedback: detailed and maintenance; 

 The frequency of each type of written feedback will vary between departments and 
key stages: agreed minimums should be clear to all students and communicated 
effectively: 

 Some departments that are more practical may well not have detailed written 
feedback; 

 Detailed feedback will clearly identify strengths and areas for improvements that 
students will then act upon (in the form of 2 stars and a wish or similar); 

 Maintenance marking may identify specific issues such as key word, literacy and 
presentation issues; student should act upon these. 

 
Type and frequency of peer feedback: 
 

 This is shown by research to be one of the most effective modes of feedback. 
Effective peer observation is rigorously structured and modelled by the teacher; 

 Written peer feedback should be clearly titled, include the name of the student 
giving the feedback, and be written in green pen; 

 Students need to be well trained over time to effectively peer assess one another. 
This process will be clearly led by the subject teacher. 

 
Type and frequency of self-feedback: 
 

 Akin to the peer feedback, students need an explicit and clear structure to identify 
their learning needs; 

 Teachers should share success and/or assessment criteria where appropriate. 
 
 
Literacy and numeracy feedback: 
 

 If the literacy standards of our students are going to improve we must give 
appropriate and targeted feedback. For students to take pride in their work they 
must realise that spelling, grammar and punctuation are not just important in English 
lessons but are essential for successful communication everywhere. It should be 
monitored in both detailed and maintenance written feedback; 

 Work should be marked using the codes in the literacy marking policy (see appendix) 

 We all have a duty to be vigilant about standards of our student’s numeracy where 
appropriate. For example, concepts such as graphs, ratio, and proportions etc should 
be monitored across the curriculum. 

 
Monitoring and evaluation 
 

 Subject leaders must ensure their department follows the schools M&E cycle. 
Evidence needs to be gathered for external verification; 

 Subject leaders undertake quality assurance to ensure feedback is allowing students 
to progress their learning. This may involve informal conversations, or more formal 
interviews, with students, work scrutiny etc. 
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(Image based on the Education Endowment Foundation Toolkit findings)  
 
There are some general principles that as a staff body we must adhere to in order to 
maintain consistency across the school. These points are not meant to restrict teachers but 
provide an effective framework that will reduce workload and improve progress for 
students. 

 Student work must be marked according to the policy for each key stage. Work must 
be marked under the heading (Strength / WWW, EBI / Star & Wish etc and Student 
Response. Teacher marks in red, peer assessment in green. 

 Every student book must have this guidance stuck inside the front cover along with a 
subject tracker sheet. This will ensure our expectations are clear to students, 
teachers, parents and any visitors to the school. Copies of these can be obtained 
from T Bishop. 

 All Marking and Feedback must take account of the Literacy Marking Policy (LMP) 
but specifically subject specific vocabulary.  

 Green Pens are available in each classroom to help facilitate the feedback process 
through KIRT (Kesgrave Improvement & Reflection Time). 

 All staff will be given a Yellow Highlighter to aid the improvement box work. 

 Criteria for each task should be clear and specific. Where possible this should be 
given to every student and displayed in the classroom. 

 If an assessment takes place outside of the student’s exercise book please ensure 
information is transposed across to the subject tracker sheet. 

 If work has not been completed or there are concerns about progress parents should 
be informed via the student planner, a phone call, email or letter. 

 All records of marking should be kept in order to inform decisions about individual 
strengths and weaknesses, with attainment colour coded against target. 

 Praise should be used whenever possible using guidance form the behavioural 
framework. 

 

https://educationendowmentfoundation.org.uk/toolkit/toolkit-a-z/
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Key Stage 3, 4 and 5 
All assessed work must include comments under the following sections: 
 

1. WWW / Strengths / Stars / etc 
2. Even Better If / Wish etc (this should be written in the form of a question to elicit a 

response from the student) or use of the Yellow Box approach 
3. Student Response (To be recorded in Green) 
4. Any redrafted work must be completed inside the Yellow Box (size dependant on 

amount of work required) 
5. A grade / level reflecting the quality of work with reference to their target grade 
6. A CTL grade 

 
Redrafted work is to be completed in KIRT (Kesgrave Improvement & Reflection Time) 
allocation during lessons. 
 
Once every term there must be a clear indication of the student’s current level of 
achievement in the form of a level / grade, this should always be referenced against a pupils 
target grade. This should be clearly visible on a subject tracking sheet located in the front of 
their book (in addition to the piece of work that was assessed). If more than one book is 
used during an academic year students must transpose information across to a new tracker 
sheet. 
 
Teachers should recognise good work by awarding positive referrals / house points / golden 
tickets / phone calls home and praise postcards home can be used as an effective way of 
celebrating success. 
 
Homework 
 
We do not have a homework timetable at KHS as we believe homework should be set when 
meaningful and relevant.  Please ensure all homework is recorded in the pupil planner. 
Rewards can be gained for specific pieces of work. 
 
In general homework should generally take 30 minutes at KS3, 40 minutes at KS4 and 50 
minutes KS5 although this will obviously change for specific pieces of work and is only a 
general guide. However all homework must be marked. 
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What work must be assessed? 
 

1. All end of unit and formal assessments 
2. Large pieces of classwork 
3. All homework 

 
Feedback will be given to pupils as soon as possible (this will vary depending on the subject 
but typically within two weeks).This will mean that some classwork will not be assessed by a 
member of staff other than checking the work has been completed. Staff should initial and 
tick this to acknowledge they have seen it. 
 
Class notes taken need not be marked by staff but staff should check students are keeping 
good records of their work. Staff can initial this work to show they have seen it and could 
also use a ‘verbal feedback’ stamp to record when conversations have taken place. If this is 
the case the student must record a synopsis of the conversation next to it / or use the 
yellow box to improve based on the feedback. 
In KS4/5 examination subjects all assessed work should reference specific marking criteria 
from the exam board.  
 
It is important that good commitment to learning is recognised as a path to progress.  
Departments should always try to develop a growth mindset with students in this respect.  
GM approaches and posters are available on the BPP. 
 
 
Coloured marking approach 
 

 Students should always write in Black ink 
 

 Teacher marking must be in Red 
 

 Self or Peer work (including student corrections) must be in Green – every classroom 
will have a supply of green pens. The use of gallery critique should be encouraged.  

 

 Some use of other techniques to display progress are already in use across various 
departments and this is seen as good practice. (e.g purple pens, highlighters, audio 
visual etc). 
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Yellow Box marking: 
 
When you require students to make amendments or improvements to their work please use 
the Yellow Box approach. This can clearly be evidenced and is to be used during KIRT that all 
staff should be incorporating into their lessons on a regular basis. 
 

 
 
An example is: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Time spent marking must ensure these outcomes: 
 

1. Identify common errors 
2. Students to correct / improve 
3. Re-teach parts of the lesson 
4. Inform future teaching 
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Possible ways to reduce teacher workload and increase impact from marking 

INSTEAD OF… THE TEACHER THE STUDENT 

Writing annotations in the body 
of the work and giving an overal 
comment 

Only writes annoation in the body of 
the work 

Writes an overall review 
highlighting at least one 
strength and one area for 
improvement in the yellow box 
/ green pen 

Writing extensive comments Only gives one strength and one 
possible improvement: 
WWW 
EBI 

Work to ‘Close the gap’ on the 
issue identified 

Writing ‘well done you have…’ Puts a double tick next to the best 
parts of the students work 

Adds the reason for the double 
tick in green pen 

Marking every question in detail Only marks the highlighted questions 
in detail. There is no expectation to 
mark all work. Mark tasks where your 
marking will have an IMPACT 

Marks (or peer marks) the work 
before it is submitted in green. 
Highlighting the two areas 
where they would most like 
help 

Writing the some explanation 
on every piece of work when 
the same mistake is made by 
many students 

Goes over the question in class Writes their own correct answer 
in the yellow box 

Writing a full solution when a 
student gets a question wrong 

Writes a hint or prompt for the next 
step 

Completes the correction in 
green in the yellow box 

Correcting work when a student 
makes a little mistake 

Writes WWWT (What’s Wrong With 
This) or RTQ (Read The question) 

Completes the correction in 
green 

Marking only extended pieces of 
work 

Reviews in class students initial plans 
for this work prior to marking the 
extended piece of work 

Does not hand in poor quality 
work 

Giving back work and moving 
straight on… Give students time 
to close the gap to make all that 
marking time worth it 

Ask students to put a tick next to their 
comment if they know how to 
improve it and a ? if they don’t (Green 
pen). This can be the first step to 
engagement. Paired work to resolve 
some ? prior to asking for guidance is 
good practice and reduces workload. 

Students read and start to 
engage with marking before 
working on the ‘Close the gap’ 
task the teacher has identified 
in the Yellow box. 

 
A typical teacher at KHS could have 300 books to mark per fortnight – the feedback must 

move students on in their learning and not simply be done to apease. 
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Progress over time: 
 
Ofsted and our own performance management protocols refer to the term ‘progress over 
time’. Below is an example of this to evidence through marking and feedback: 
 

 
 
 
 
 
 
Marking and 
Assessment 

Good Evidence Over Time Not yet Good 

Teachers check pupils understanding 
systematically in the very large 
majority of lessons. 
 
Marking and assessment is 
consistently constructive, accurate 
and of high quality over time. 
 
Teachers listen, observe and 
question skilfully. Oral and written 
feedback is detailed and accurate 
over time. 
 
Pupils know how well they have 
done and how to improve 

Pupils work is monitored, but little 
evidence of continual assessment 
over time. 
 
Marking is variable and development 
comments are rarely used. 
 
Learning is assessed, but not always 
rigorously enough and general 
misconceptions are not picked up. 

 
 
How do we monitor (diagnostically) the quality of marking and feedback? 
 
We have developed our own in house guidance on what makes effective marking and 
feedback. The full versions of this can be found at the end of this document but the teacher 
guidance is below:  
 
1. Written feedback is constructive, and there is evidence that the student acts upon it to 

make improvements 

2. Verbal feedback is constructive, and there is evidence that the student acts upon it to 

make improvements 

3. Success Criteria are clear and students understand what they need to do to improve, 

and improve rapidly 

4. Where appropriate, Key pieces of work are consistently assessed in detail using the 

Literacy Marking Scheme 

5. There is a formative, on-going verbal dialogue shared between students, alongside that 

of the student and teacher dialogue, evidenced in their work. 

6. There is a formative, on-going written dialogue shared between students, alongside 

that of the student and teacher dialogue, evidenced in their work. 

7. Target grades are compared against teacher assessed grades, with pupils, before 

assessment/CTL trawls. 

8. Students presentation and quality of work improves following staff intervention 
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Kesgrave Improvement & Reflection Time (KIRT) 
 
It is important that staff utilise the use of KIT (Kesgrave Improvement & Reflection Time) as 
a positive vehicle for the enhancement of student work. Typically time should be set aside in 
lessons for students to improve and or reflect on a particular piece of work. 
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The 7Cs of learning: Summary 

 

 

The 7cs of learning is a shorthand language that describes the characteristics of 

effective learning. A summary of some of the key features of each learning 

characteristic is described below and staff should seek to use these in feedback / 

marking: 

 

Creativity – Do you…. 
Take risks with your work 
Use your imaginations to think about alternative/interesting ways of doing things 

Make use of colour and images to illustrate ideas 

Like being playful with your work 

 

 

Curiosity – Do you…. 
Actively engaging with information  

Using questions to advance your knowledge 

Want to know how and why things are the way they are 

 

 

Considering – Do you…. 
Plan your work 

Think about the way your work is presented 

Manage the time you spend on tasks 

Think about the relevance/significance of an idea 
 

 

Communication – Do you…. 
Use a variety of sources to find things out 

Present understanding in clear and meaningful ways 

Talk to people and collaborate about your work 

 

 

Connections is – Do you…. 
Translate information into your own words 

Use examples/analogies to explain complicated ideas 

Follow task/guidance sheets or instructions 

Link ideas you learn with prior knowledge and experiences 

 

 

Confidence – Do you…. 
Persevere when learning is hard 
Take risks with your work 

Feel less dependant on your notes or teachers 

Feel proud of the work you produce 

Communicate and share ideas 

 

 

Commitment – Do you…. 
Invest an appropriate amount of time into your work 

Understand how the tasks set have educational value 

Push yourself  

Come to lessons prepared 

Take responsibility for your learning 
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Feedback, Marking and Assessment at Key Stage3 (student version to be stuck in front cover) 

1. What will be assessed? 

 

 All end of unit and formal assessments 

 Large pieces of classwork where the work has been completed independently 

 All homework 

Where work has been completed but does not require formal assessment staff will check that the 

work has been completed by using a tick and initial. 

2. How will it be assessed? 

 

 All assessed work will include: 

- Strengths / WWW / Stars etc 

- Even better if / wish ( in the form of a question and suggestions for improvement to be 

made in the Yellow Box) 

- CTL grade 

- Students response (this must be completed in green pen) 

- Yellow Box improvements, the size of which will be at the teacher’s discretion and will 

be completed as part of dedicated reflection and improvement time within the lesson 

(Kesgrave Improvement & Reflection Time). 

 

3. How often will it be assessed? 

 

 The vast majority of work will be marked within two weeks after it has been handed in.  If 

the subject is taught once per fortnight then this time will be extended to four weeks. 

 Larger pieces of homework may take longer dependant on the complexity of the task set. 

 At least once a term work will be graded against an attainment level and referenced against 

the target grade 

 If a discussion has taken place about the work and a verbal feedback stamp is used the 

student must write a synopsis of the conversation next to it 

 Rewards will be given for outstanding work in the form of a positive referral, house point or 

praise postcard home. 
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Feedback, Marking and Assessment at Key Stage 4 (student version to be stuck in front cover) 

1. What will be assessed? 

 

 All end of unit and formal assessments, this may include controlled assessment or project 

work 

 Large pieces of classwork where the work has been completed independently 

 All homework 

Where work has been completed but does not require formal assessment staff will check that the 

work has been completed by using a tick and initial. 

2. How will it be assessed? 

 

 All assessed work will include: 

- Strengths / WWW / Stars etc 

- A GCSE / BTEC grade reflecting the attainment level of the particular task being assessed, 

(this may not be possible early in the course) 

- CTL grade 

- Even better if / wish ( in the form of a question and suggestions for improvement to be 

made in the Yellow Box) 

- Students response (this must be completed in green pen) 

- Yellow Box improvements, the size of which will be at the teacher’s discretion and will 

be completed as part of dedicated reflection and improvement time within the lesson 

(Kesgrave Improvement & Reflection Time). 

 

3. How often will it be assessed? 

 

The vast majority of work will be marked within two weeks after it has been handed in.  However 

when students are working on extended pieces of work (such as BTEC projects) feedback will be 

given during lessons. This will be in line with exam board specifications / criteria where appropriate. 

This will either be recorded on a subject tracking sheet or by the use of verbal feedback. If verbal 

feedback stamps are used students must annotate with a synopsis of the conversation. 

 

 

 Students must always be clear about their target grade. This must be recorded on a subject 

tracking sheet in the front or back of their exercise book / folder. 

 Feedback will refer to GCSE / BTEC assessment criteria and include how further criteria can 

be met in the future. 

 If a discussion has taken place about the work and a verbal feedback stamp is used the 

student must write a synopsis of the conversation next to it 

 Rewards should be given for outstanding work  
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Feedback, Marking and Assessment at Key stage 5 (student version to be stuck in front cover) 

1. What will be assessed? 

 

 All end of unit and formal assessments, this may include controlled assessment or project 

work 

 Large pieces of classwork where the work has been completed independently, such as 

practice exam questions or essays 

 All homework 

Where work has been completed but does not require formal assessment staff will check that the 

work has been completed by using a tick and initial. At this level students must take responsibility 

for their own notes and other course material. 

 

2. How will it be assessed? 

 

 All assessed work will include: 

- Strengths / WWW / Stars etc 

- A AS/A2 grade reflecting the attainment level of the particular task being assessed, (this 

may not be possible early in the course) 

- CTL grade 

- Even better if / wish ( in the form of a question and suggestions for improvement to be 

made in the Yellow Box) 

- Students response (this must be completed in green pen) 

- Yellow Box improvements, the size of which will be at the teacher’s discretion and will 

be completed as part of dedicated reflection and improvement time within the lesson 

(Kesgrave Improvement & Reflection Time). 

 

3. How often will it be assessed? 

 

The vast majority of work will be marked within two weeks after it has been handed in.  However 

when students are working on extended pieces of work (such as coursework) feedback will be given 

during lessons. This will be in line with exam board specifications / criteria where appropriate. This 

will either be recorded on a subject tracking sheet or by the use of verbal feedback stamps. If the 

verbal feedback stamps are used students must annotate with a synopsis of the conversation. 

 

 Students must always be clear about their target grade. This must be recorded on a subject 

tracking sheet in the front or back of their exercise book / folder. 

 Feedback will refer to AS/A2 assessment criteria and include how further criteria can be met 

in the future. 

 If a discussion has taken place about the work and a verbal feedback stamp is used the 

student must write a synopsis of the conversation next to it 

 Rewards should be given for outstanding work  
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Teacher Feedback and Marking sheet 
Please highlight each descriptor using the colour 

code developing, secure and weak 
 

Feedback and Marking  
 
1. Written feedback is constructive, and there is evidence that the student acts upon it to make 

improvements 
 
2. Verbal feedback is constructive, and there is evidence that the student acts upon it to make 

improvements 
 
3. Success Criteria are clear and students understand what they need to do to improve, and improve 

rapidly 
 
4. Where appropriate, Key pieces of work are consistently assessed in detail using the Literacy Marking 

Scheme 
 
5. There is a formative, on-going verbal dialogue shared between students, alongside that of the student 

and teacher dialogue, evidenced in their work. 
 
6. There is a formative, on-going written dialogue shared between students, alongside that of the student 

and teacher dialogue, evidenced in their work. 
 
7. Target grades are compared against teacher assessed grades, with pupils, before assessment/CTL trawls. 
 
8. Students presentation and quality of work improves following staff intervention 

 

Number Self-Assessment 

 Strength: 
 
 
 
 

 Area to focus on: 
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Subject Feedback and Marking sheet 
Please highlight descriptors using the colour code 

developing, secure and weak 
 

Exemplary  Feedback and Marking  
1. Written and verbal feedback is constructive, and there is evidence that the student acts upon it to make 

improvements 
2. Success Criteria  are clear and students understand what they need to do to improve, and improve 

rapidly 
3. Where appropriate, Key pieces of work are consistently assessed in detail using the Literacy Marking 

Scheme 
4. There is a formative, on-going, verbal/written dialogue shared between students, alongside that of the 

student and teacher dialogue, evidenced in their work. 
5. Target grades are compared against teacher assessed grades, with pupils, before assessment/CTL trawls. 
6. Students presentation and quality of work improves following staff intervention 
 

Strong Feedback and Marking is Embedded 
7. Regular feedback, written and verbal is given to students 
8. Students are well supported, and know what they need to do to improve 
9. Where appropriate, assessment regularly uses the Literacy marking scheme 
10. Agreed Subject Target grades are known by students, together with their teacher assessed grades 
11. Marking addresses weaknesses in student presentation and the quality of their work 

 

Need for Improvement in Feedback and Marking 
12. Feedback/Marking lacks consistent guidance on what needs to be improved, and what the strengths are.   
13. The Literacy Marking Scheme is not followed appropriately. E.g. Little or no evidence of ‘I like this 

because/Even better if…’ 
14. Students have had inconsistent dialogue on what they need to do to improve 
15. Students are not fully aware of their progress/target grades/teacher assessed grades 
16. Feedback that is given is irregular, repetitive and has a low impact on pupil progress 
17. Marking does not address weaknesses in student presentation and the quality of their work 

 

Inadequate Feedback and Marking – Needs Immediate Action 
18. Marking does not give guidance on how to improve and/or use the Literacy Marking Scheme at all 
19. Pupils have had little or no verbal or written feedback on how to improve their work 
20. Marking is infrequent on key pieces of work 
21. Students have not discussed their progress/target grades/teacher assessed grades and are unaware of 

them 
22. Marking does not address weaknesses in student presentation and the quality of their work 

 

Number Self-Assessment 

 Strength: 

 Area to focus on: 
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18 
 

Assessment and Reporting Annex: 

AIMS 
To provide an assessment framework for all subject areas that is grounded in good practice. 
To outline whole school assessment practices to which all department contribute. 

Assessment 
In all subjects and at all key stages, students should be given the opportunity to have a detailed 
understanding of how to improve within each subject relevant to appropriate standards.  
 
For all Key stages 
 

 Pupils should be given opportunities within lessons and blocks of work to reflect on the 

quality of their learning and ways in which they can improve. 

 

 In all subjects, teacher assessments will be moderated and departments will have 

monitoring systems to ensure consistency. 

 

 Each department will have its own approach to recording assessments – assessments of 

both more ephemeral pieces of work and more formal pieces. These will be in line with the 

whole school assessment principles. 

 

Key stage 3 – Assessing 
 
Assessment using levels should be rooted in how pupils perform in relation to attainment targets. 
Each department will decide the appropriateness of ‘levelling’ individual pieces of work, or 
modules/units completed over a longer period. 
 
Teacher assessments during KS3 will report the level that the pupil is at now, subdivided into a, b, 
and c equal sub-levels. (6a being the highest and 6c the lowest).  
 
The pupils’ current commitment to learning will be reported using published CtL scales. 
 
Target grades are produced using a combination of prior attainment at KS2, internal base-line testing 
and teacher assessments. 
 
Key Stage 3 - Reporting 
 
Reports are issued to parents termly and provide : 
 
 Subject targets 
 Current attainment 
 Current CtL 
 Written comment (once per year) 
 
Parents are encouraged to gain more frequent information when they have specific concerns. 
The Commitment to Learning level is based on published criteria. (see end of policy) 

 
 
 
 
 



19 
 

Key stage 4 – Assessing 
 
During Key Stage 4 pupils will become accustomed to working towards grades appropriate for each 
qualification type, e.g. A*-U for GCSE, Dist*-Fail for Btec. Teacher assessments should use the 
language of the qualification type. GCSE grades will be split into 3 sub-categories: 1 (strong), 2 
(established) and 3 (borderline). The new 9-1 GCSE levels with be sub divided by A,B and C. 
 
During KS4, teacher assessments will be reporting an estimated grade for the end of the 
qualification. This estimate is based on the pupil’s current work ethic, departmental data and the 
teachers own professional judgement.  
 
The pupils’ current commitment to learning will also be reported using the published CtL scales. 
 
Target grades are produced using the most recent National Transition Matrices available at the 
onset of the course. 
 
Key Stage 4 - Reporting 
 
Reports are issued to parents termly and provide: 
 Subject targets 
 Current attainment 
 Current CtL 
 Written comment (once per year) 
 
Parents are encouraged to gain more frequent information when they have specific concerns. 
The Commitment to Learning level is based on published criteria. (see end of policy) 

 
 

Key stage 5 – Assessing 
 
During Key Stage 5 pupils will become accustomed to working towards achieving grades appropriate 
for each qualification type, e.g A-U for AS level and A* - U for A2 levels. Teacher assessment should 
use the language of the qualification type 
 
During KS5, teacher assessments will be reporting an estimated grade for the end of the 
qualification. This estimate is based on the pupil’s current work ethic, departmental data and the 
teachers own professional judgement.  
 
The pupils’ current commitment to learning will also be reported using the published CtL scales. 
 
Target grades are produced using prior attainment and according to ALPS methodology. 
 
Key Stage 5 - Reporting 
 
Reports are issued to parents termly and provide : 
 Target grade range 
 Current attainment 
 Current CtL 
 Written comment (once per year) 
 
Parents are encouraged to gain more frequent information when they have specific concerns. 
The Commitment to Learning level is based on published criteria. (see end of policy) 



 



Year 12 and 13 Descriptors: 
 

1 I am an independent learner and committed to learning. 

I have the confidence and curiosity to raise questions that 

help me to move my learning forward. 

I am always looking for ways to deepen my knowledge in and 

around my subject. 

I consistently complete additional work and research to 

enhance my learning. 

2 I am determined to achieve.  

I show commitment to learning in most of my lessons. 

I am developing a range of skills to improve my learning.  

I am developing a more consistent approach to additional work 

beyond the classroom. 

3 I generally ask for help when I need it. 

I show commitment in some of my lessons. 

I am developing a range of skills to improve my learning. 

I sometimes complete additional work for my lessons but not 

always. 

4 I usually complete the tasks I have been set.  

My commitment to my work is inconsistent and I need to 

consider how to increase my motivation within lessons. 

I am starting to communicate with teachers. 

I should be considering how to learn much more effectively 

including using additional time outside lessons. 

My organisational skills can be developed further. 

5 My lack of commitment stops me and others learning properly. 

I often disrupt learning. 

My learning is not effective because I do not always pay 

attention.   

I do not complete any additional work for my subjects. 

6 I do not want to learn.  

I stop other people from learning.  

I do not make the effort to get any help.  

I rarely complete any work either in lessons or outside them.  

I do not look after work or hand it in on time.   

I am very disruptive. 

 
 


