
Aims 

To investigate the effectiveness of students identifying their own concrete 
examples to explain abstract concepts, in order  to improve their learning 

 

“so what you mean is, it’s like when…”  .  

Methodology 

 Identify classes where the same/similar tasks can be used 

 Pick a teaching point which would benefit from concrete examples 

 Plan how to assess the groups and compare their results 

 Allow test groups to determine their own concrete examples 

 Give control group no / limited concrete examples of your own 
 Assess and compare the learning 

Case Study 1 — KS3 History 

 Three Year 8 history classes – studying Tudor Life using contemporary evidence 

 One group taught as usual – given contemporary 
evidence (control) 

 Other groups, given a task to generate their own 
concrete example (a story of a Tudor role, from a 
list of ten different characters) 

 Students swapped concrete examples and had to 
identify the described character from the list of 
ten 

N.B. Concrete examples were based on previous learning / subject knowledge of the 
Tudor period 

  Results 
Control Group A Group B  

22% 4% 23% Emerging 

52% 44% 31% Developing 

Secure 17% 48% 31% 

Mastered 9% 4% 15% 

Case Study 2 — KS4 

Physics 

 Three year 11 classes  studying Newton’s Third Law 

 One group taught as usual – given “classic” examples of 
actions and their equal & opposite reactions 

 Other groups, given a task to generate their own concrete 
examples (everyday examples  of  situations where a force 
produces an equal and opposite reaction) 

Results 

Students who developed their own examples were more confi-
dent in describing and explaining the forces between two objects 

 

“So what you 

mean is, it’s 

like when…” 

“Yes, that’s 

a great 

example” 

Conclusion 

Getting students to create and use their own concrete 
examples does appear to consolidate learning and enhance 
attainment 
 

It is more difficult to apply this technique to the acquisition 
of knowledge 

Next Steps 

Identify the application of this approach to as many classes 
as possible, for which it is likely to be beneficial 

This is quite well suited to homework tasks 

Assessment of homework checks that the examples are 
correct for the given concept 

Test Score (%) Control Group A Group B 

20—29 2 0 0 

30—39 5 6 4 

40—49 8 6 7 

50—59 4 8 7 

60—69 3 3 4 

70—79 0 2 3 

80—89 0 0 0 

Case Study 3 — KS4 English Literature 

 One Year 9 class studying Romeo and Juliet 

 Exploration of the balcony scene and how language creates 
meaning 

 Teacher modelled an example using pictures to represent 
specific words in key quotations 

 Asked students to create their own images to help them 
understand other quotes from the scene 

 Results 

 Students created a “point—evidence—explain “ 
paragraph to demonstrate their understanding using the 
images they had drawn 

 The use of their own concrete examples benefitted the 
students, especially those that struggle  with language 
analysis 


